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Experience of test making
Promoting Language Testing Assessment 
Literacy (LTAL) Education

FINAL ITEM PARAMETER ESTIMATES 

IRT Analysis o the Data

Ｉｔｅｍ Lnk           Flg            a              b            c         Resid        PC         PBs         PBt          N

1 0.63 -0.66 0.24 0.91 0.73 0.35 0.37 1424
2 0.51 -0.89 0.26 1.19 0.76 0.26 0.27 1424
3 0.82 0.13 0.24 0.29 0.6 0.43 0.43 1424
4 1.01 0 0.23 0.55 0.62 0.5 0.51 1424
5 0.98 -0.09 0.23 0.24 0.64 0.49 0.49 1424
6 1.04 0.14 0.22 0.83 0.58 0.51 0.51 1424
7 1.1 0.46 0.2 0.73 0.5 0.51 0.51 1424
8 0.98 0.89 0.23 0.7 0.44 0.4 0.39 1424
9 1.08 0.13 0.21 0.8 0.58 0.54 0.54 1424
10 K 0.97 2.73 0.26 0.72 0.29 0.09 0.06 1424
11 1.01 -0.67 0.23 0.61 0.76 0.49 0.52 1424
12 0.89 -0.6 0.23 0.64 0.74 0.47 0.49 1424
13 0.98 -0.82 0.23 0.37 0.78 0.46 0.5 1424
14 0.86 -0.58 0.23 0.48 0.73 0.45 0.48 1424
15 0.72 0.32 0.24 0.61 0.57 0.39 0.38 1424
16 1.09 0.71 0.24 0.95 0.48 0.44 0.42 1424
17 0.87 1.43 0.27 0.55 0.4 0.27 0.25 1424
18 0.78 1.09 0.24 0.45 0.44 0.33 0.31 1424
19 0.7 0.18 0.22 0.9 0.58 0.4 0.4 1424
20 1.09 1.11 0.23 0.67 0.4 0.38 0.36 1424
21 0.77 1.03 0.25 0.6 0.45 0.33 0.31 1424
22 0.77 0.29 0.23 0.5 0.57 0.42 0.42 1424
23 0.99 2 0.26 0.83 0.33 0.17 0.13 1424
24 0.74 0.61 0.23 0.96 0.51 0.38 0.38 1424
25 0.67 0.6 0.24 0.98 0.53 0.35 0.34 1424

1. JACET Basic Listening Comprehension 

Test—Form A (1989) administered in 

spring.

2. JACET Basic Listening Comprehension 

Test—Form B (1995) administered in 

autumn.

35-minute multiple–choice tests with four parts

(40 items in total)

Part 1: Picture Prompt Items

Part 2: Quick Response Conversation Items

Part 3: Dialogue Comprehension Items

Part 4: Mini Lecture Comprehension Items

3. JACET English Communication Proficiency 

TestーBasic A (2004)

4. JACET English Communication Proficiency 

TestーBasic B (2004)

50-minute multiple–choice tests with five parts

(50 items  in total)

Part 1: Quick Response Conversation Items

Part 2: Dialogue Comprehension Items

Part 3: Mini Lecture Comprehension Items

Part 4: Grammar Items

Part 5: Reading Comprehension Items

FINAL ITEM PARAMETER ESTIMATES 

IRT Analysis o the Data

Ｉｔｅｍ Lnk           Flg            a              b            c         Resid        PC         PBs         PBt          N

1 0.63 -0.66 0.24 0.91 0.73 0.35 0.37 1424
2 0.51 -0.89 0.26 1.19 0.76 0.26 0.27 1424
3 0.82 0.13 0.24 0.29 0.6 0.43 0.43 1424
4 1.01 0 0.23 0.55 0.62 0.5 0.51 1424
5 0.98 -0.09 0.23 0.24 0.64 0.49 0.49 1424
6 1.04 0.14 0.22 0.83 0.58 0.51 0.51 1424
7 1.1 0.46 0.2 0.73 0.5 0.51 0.51 1424
8 0.98 0.89 0.23 0.7 0.44 0.4 0.39 1424
9 1.08 0.13 0.21 0.8 0.58 0.54 0.54 1424
10 K 0.97 2.73 0.26 0.72 0.29 0.09 0.06 1424
11 1.01 -0.67 0.23 0.61 0.76 0.49 0.52 1424
12 0.89 -0.6 0.23 0.64 0.74 0.47 0.49 1424
13 0.98 -0.82 0.23 0.37 0.78 0.46 0.5 1424
14 0.86 -0.58 0.23 0.48 0.73 0.45 0.48 1424
15 0.72 0.32 0.24 0.61 0.57 0.39 0.38 1424
16 1.09 0.71 0.24 0.95 0.48 0.44 0.42 1424
17 0.87 1.43 0.27 0.55 0.4 0.27 0.25 1424
18 0.78 1.09 0.24 0.45 0.44 0.33 0.31 1424
19 0.7 0.18 0.22 0.9 0.58 0.4 0.4 1424
20 1.09 1.11 0.23 0.67 0.4 0.38 0.36 1424
21 0.77 1.03 0.25 0.6 0.45 0.33 0.31 1424
22 0.77 0.29 0.23 0.5 0.57 0.42 0.42 1424
23 0.99 2 0.26 0.83 0.33 0.17 0.13 1424
24 0.74 0.61 0.23 0.96 0.51 0.38 0.38 1424
25 0.67 0.6 0.24 0.98 0.53 0.35 0.34 1424
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Language Assessment Literacy

1) Taylor (2009) claims that the term assessment  
literacy encompasses what language teachers 
need to know about assessment matters. This 
could also include the level of skill, knowledge 
and understanding of assessment principles 
needed by other test stakeholder groups including
government officials, policy planners, the media
and the general public. 

2) In relation to language assessment, Taylor (2009),  
by referring to Malone (2008) further indicates
that training for assessment literacy can be 
delivered in several ways such as face-to-face
workshops and self-instructional opitions involving 
new technologies as well as through traditional 
textbooks.

3) Inbar-Lourie (2008) says that Language 
Assessment Literacy involves additional 
competencies such as language-specific 
techniques in addition to general assessment 
literacy skills. Her idea of the Language 
Assessment Literacy (LAL) competencies 
for educational purposes can be broken up into 
several subsections; ‘why, what and how.’

-- ‘Why’ refers to the rationale behind the testing. It looks to analyze 

assessment culture and the concepts of validity and ethics that go along 

with it. 

-- ‘What’ deals with the current theories regarding assessment and the 

validity and reliability of the same. In relation to language assessment 

this relates to contemporary debates on issues such as the norms of 

English as an International Language.

-- ‘How’ can look at test construction or development or the role of 

assessment in a language curriculum.
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1. Analysis of the textbooks used in 
teacher education

2. Survey on teachers’ attitude toward 
communicative, integrated-skills    
teaching

3. Contents of the teacher qualification  
exams.

At the same time, various analyses 
were done to the present teacher 
education. 
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<Textbooks in Japanese>

- Not sufficient information on assessment in 

general

- Contents and focuses are varied →lack of shared 

consensus of what should be taught 

- Not reflecting new trends in assessment

- Lack in coverage of major testing-related concepts, 

especially those concerning statistical analysis and 

interpretation of test results

Important Testing Concepts 
Covered

(1) 10 of the 26 concepts are given
considerable classroom time.

(2) The most emphasized concepts 
are:
- validity
- reliability
- washback effect

<Textbooks in English>

- Two types: general methodology textbooks and those 

specializing in assessment (Both are probably too  

difficult for typical teacher training course while

specialized types are too lengthy and technical).

- Most deal with major testing-related concepts often with 

detailed description of the process of test creation.

- Most cover philosophical, ethical aspects of test-making

and new trends.

- General methodology types don’t always cover 

statistical analysis and interpretation of test results.

Test types Covered

(1) Most test types (13 of 14) are covered.

(2) The most emphasized test types are:

- attainment 

- objective 

- subjective 

- proficiency 

- criterion-referenced

- norm-referenced

High school teachers’ attitudes to
“integrated-skills” teaching

Q1. “Integrated-skills teaching” will improve  English teaching. 
Q2. “Integrated-skills teaching” has been well-established in   high school English language teaching”
Q3.  At present, I am teaching English integratively.
Q4.  In the near future, I am going to teach English integratively.
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Analysis of Teacher Qualifying Exams:

Ratios among PBQ, TBQ & Others

(N=2,039 items on 2007 ETEEs)

Teaching-
based 

questions
9%

Proficiency-
based 

questions

90%

Others
(Applied 

lingustics)
1%

Ratios of Proficiency-based Questions (PBQs), 
Teaching-based Questions (TBQs) & Testing-

related Questions (TRQs)
on 2010 test (Daimon-based analysis) (n=543) 

PBQ 
81.3%

TBQ 
18%

TESTing
0.7%
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Assessment Workshop for 
Prospective Teachers has been 
conducted annually since 2008.

Based on the survey and reflecting 
most up-to-date concerns about 
testing.
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Most recently, “integrated-skills 
assessment” and “the test construction 
model for everyday classroom-based 
teaching (CBT)” have been focused.

Item
writing

Item 
review

Piloting

Pilot 
review

Operational 
assessment

Assessment 
review

Specifications

How to Develop a Solid Rubric

1.   Content/ability to cover→validity

2.   Assessment criteria

3.   Nature of task

4.   Students’ ability range→difficulty level

5.   Weighting among measured aspects

(global vs. local abilities)

* In some practical writing tasks, writing fluency and 
speed can be more important than conventional 
accuracy.
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1. Rubric development and its 
validation for CBT

2. Possibilities of and problems with 
integrated-skills assessment

Presently, two lines of research 
have been  done while improving 
the workshop models & contents.
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A Suggested Can-do Checklist for Teachers 

I can make a test which:

• covers the content and subskills I want to measure. (V)

• measures target aspects (global or local) of input in terms

of speaking output. (V)

• includes the tasks/situations that fit the assessment 

method. (V/R)

• fits the ability range of my students. (R)

• has a clear direction for students to understand easily. (R)

• comes with a consistent scoring rubric. (R)

• is feasible/doable without incurring too much burden 

on myself (P)

• helps students identify/work on their weaknesses (P)

V=Validity, R=Reliability, P=Practicality
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Benefits of Integrated Assessment

- Language skills that interact with one another.

- Integrated assessment has more authenticity.

- Students receive positive wash-back effects from 

these test tasks.  (Plakans, 2012, 2013)

 We can motivate students toward the acquisition

of real-life communicative abilities. (positive 

washback effect)

 Easier to establish the validity to what has been

taught (input-output connection), and we can

capitalize on the advantages of criterion-based 

assessment.

Constraints of Integrated Assessment

- Integrated assessment involves both comprehension

(i.e. of source information from reading  and/or 

listening and production (of either writing or 

speaking) so they require a threshold level of 

language proficiency for examinees to perform them 

competently.

- Interpreting the results can be tricky for diagnostic 

purposes because of the combination of language 

comprehension and production.

- There are no fixed or conventional genres for tasks 

such as summarization, précis, synthesis, or 

responses on academic-type exams. 

(Cumming, 2013)

●Difficulty

 Hard to create a balanced rubric

- Output is the only observable result.

- Detailed, strategic parts of receptive skills

(reading/listening skills) cannot be obtained.

 Difficult to differentiate the measured 

constructs.

 Practical/feasibility problems

- limited resource (how can we conduct a

large-scale productive skills tests?)

- expected high cost/price (how much

automated scoring is possible?)
9
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Analysis of their actual response: 
a middle-score speaking sample

Example: 2 (Overall score: 68) 

*Underlined parts are from reading material while non-
underlined parts are from listening material. Expressions in red 
are paraphrased expressions.

Prompt: Explain why many countries have staked claims in 
Antarctica, and why national interests have not been pursued.

Why many countries have staked claims in Antarctica is … uh… 
uh… explorers planted their flags, claiming various sectors and 
the raw materials. Uh… And there are international conflict, uh…, 
uh…they want proteins, fuels and minerals, in spite of difficulty. 
Uh… Antarctica plays a crucial role in the global environmental 
system, Uh…, so, so, global collaboration is uh... necessary to 
uh… protect the environment. Then, uh… Antarctic Treaty 
encourage scientists to help …

2020/12/5 16

I could only understand a half of 
the lecture. Now I know I’m not 
answering the question here, just 
trying to say something connected.

Now I know this part is the 
reason, but I was trying to let 
out all what I thought as 
important from my notes. I 
was under time pressure, so I 
couldn’t think about the 
connections among key 
concepts in reading and 
listening.

Though I understood the 2 
opposing positions related to 
Antarctica development, I 
spent too much time on the 
reasons. So, I couldn’t finish 
the second point.
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1. Evaluation of ELF
2. Teacher beliefs and self-

efficacy related to assessment

Future: New directions   
taken up since 2019 
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A questionnaire based on the Michigan
Assessment Literacy Standards (2017)

6

• This group of teachers showed quite high self efficacy responses, 
thus their self efficacy responses and those of actual practice 
are all very well correlated.

• However, there are significant differences in only between E3 & 
P3 and E4 & P4, meaning that their perceptions of self efficacy 
of these items are a bit low even though they think they are 
actually doing so in practice.

• Although less-experienced teachers (6-10 years of teaching 
experience) are likely to feel that they are not practicing what 
they think they should, both less-experienced and more-
experienced (11 years or more) teachers think that most of the 
aspects are important. This is impressionistic, though, because 
the number of respondents in each group is small and differs 
from each other.
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Analyses:
how related beliefs are reflected in self efficacy 
and actual practice

19

E10 P10

B11
.717

**
.632

**

0.000 0.000

E5 P5

B7
.510

**
.531

**

0.004 0.003

E3 P3

B6
.485

**
.570

**

0.007 0.001

[B11] Language tests should resemble real-life language use.
[E10] I can make tests that resemble real-life use of English.
[P10] I make tests that resemble real-life language use.

[B7] Effective feedback is necessary for learning.
[E5] I can provide timely, descriptive, and actionable 
feedback to students based on assessment results.
[P5] I provide timely, descriptive, and actionable feedback to 
students.

[B6] Clear learning targets are necessary for learning and 
assessment.
[E3] I can use learning targets aligned to the standards to 
guide instruction.
[P3] I use learning targets to guide instruction.
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Please join us if you’re interested
in any of our on-going or future
projects!

Yuji Namamura: nkyj@flet.keio.ac.jp
Kahoko Matsumoto: mkahoko@tsc.u-tokai.ac.jp


